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In this edition of the FACTC Focus, we have several articles that address the nitty-gritty of teaching 

online.  A couple of them get into the problems with online teaching.  Some faculty worry that online clas-

ses may be seen as a cost-cutting approach, or as a route to improving sagging enrollments.  How perva-

sive those bureaucratic pressures might be, the trend toward more online classes is a fact that serious aca-

demics should not ignore.  However, we ought to be realistic about how time-consuming an online class is 

for the teacher compared to face-to-face classes (those taught in a classroom with humans facing each oth-

er), nor the reality that some classes aren’t suited for online instruction.  Another important factor is that 

all students aren’t suited to take online classes.   

According to Rob Jenkins in his article “Online Classes and College Completion,” in the March 13, 

2012 issue of the Journal of Higher Education*, online enthusiasts point to a 2009 meta-analysis by the 

U.S. Department of Education that, they say, shows that online courses are not only cheaper and more 

convenient but also better. The report looked at 99 individual studies of online learning conducted since 

1996 and concluded that "on average, students in online learning conditions performed better than those 

receiving face-to-face instruction." 

But Jenkins points out what he calls “serious flaws in that study”, especially as it pertains to com-

munity colleges. In the "Effectiveness of Fully Online Courses for College Students: Response to a Depart-

ment of Education Meta-Analysis," Shanna Smith Jaggers and Thomas Bailey of the Community College 

Research Center at Columbia University note that only 28 of the 99 studies examined in the Education De-

partment report focused on courses that were fully online. Furthermore, only seven looked at semester-

long courses, as opposed to short-term online programs on narrow topics, "such as how to use an Internet 

search engine." 

Moreover, Jenkins writes, “in six of the seven studies, withdrawal rates were not even mentioned, 

meaning that the research gauged only how well students performed after completing the course. The stud-

ies didn't tell us anything about those students who didn't complete the course.” 

“The more recent of the two,” as reported by The Chronicle in July 2011, "followed the enrollment 

history of 51,000 community-college students in Washington state between 2004 and 2009 [and] found an 

eight percentage-point gap in completion rates between traditional and online courses."  

 As the editor of the FACTC Focus, I thought it was pertinent to point out this aspect of Online 

Learning, partially because of the Washington State study.   

 So the debate goes on, but no one can credibly deny that online education is growing and that we 

need to make sure we are offering online courses in ways that consistently keep academic standards high 

while benefiting students and utilizing faculty talents while avoiding burnout.   

 

*Jenkins’ article is worth reading.  Go to http://chronicle.com/article/Online-ClassesCollege/131133/ 

and download the article.   

Editor’s Note  

http://ccrc.tc.columbia.edu/Publication.asp?UID=796
http://ccrc.tc.columbia.edu/Publication.asp?UID=796
http://chronicle.com/article/Community-College-Students/128281/
http://chronicle.com/article/Online-ClassesCollege/131133/
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Three Minutes from a Polite Skeptic: Teach-

ing Technical Writing Online 

Karen Kurt Teal, North Seattle Community College 

 

I thought when I tried to teach technical writing online for the first time back in 2005 that I 

would not have tried it  again.  We were using the earliest form of Blackboard, at that time a pretty enig-

matic format. Additionally challenging was the lack of literature on how to teach online correctly. I need-

ed pedagogy--it saved my bacon many times in my grad school days. I felt the online venue was a weak 

substitute for the actual bricks and mortar classroom, with me giving live personal instruction and stu-

dents asking spontaneous questions. So I was reluctant when I began to learn the Angel system and 

build a course. I was wondering what to put in my online class, and I was very uneasy about working all 

the technology to get lectures to work the way I wanted, and I was dismayed at the loss of immediacy 

that a classroom offers. So, it took me a very long time to start forming a class “shell.” 

At first, I just used the “shell,” (where you put all your class materials), as a warehouse for my 

fully on-the-ground version of technical writing.  It seemed awkward and kind of extraneous to what I 

was doing well in person.  But the Angel shell provided instantly retrievable handouts and assignments, 

and both my students and I appreciated that resource.  On the down side, students endured taking the 

quizzes online but complained bitterly. They did not like the deadlines and asked me to reopen the quiz-

zes again and again. It was too tiring to keep track, so I just went back to paper testing. Students did 

not challenge me on deadlines with this in-person setup.  Students were there on the precise day the 

quiz was given or they were not. I remained firmly entrenched in the bricks and mortar classroom. 

So by late 2010, the Angel classroom was still a sketchy proposition to me.  I was convinced we 

could only have meaningful contacts in person, and that the online activity was just, well, an engineer’s 

dream to cut down human contact while having to learn something.  And then I started to hear about 

Tom Braziunas’ North Seattle class and how he ran it. Braziunas teaches his Geology 106 class entirely 

online and he has videotaped lectures, videos that the students like.  This intrigued me because I was 

convinced that what my students needed was the ability to listen to messages repeatedly.  I watched my 

own stepson play and replay movies at home until he knew all the angles and motivations by heart. Re-

playing shows made him feel empowered. So I wanted to make self-empowerment happen in my class.  I 

also knew that I talked too quickly for some, and too slowly for others.  I needed to put a certain amount 

of control into my listeners’ hands.  Students want to learn and they want to hear something over and 

over. I decided to try it:  I would learn Angel and figure out how to digitally tape myself using Tegrity. 
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 I slowly worked out the little hitches between my camera, my computer and the Tegrity soft-

ware—I once struggled for a few days because I thought the systems were incompatible, but it was just a 

dead USB port on my newish computer. Now, with the software working, I look at the camera and be-

come self conscious.  I have a small, cheap webcam sitting on top of my computer screen. I have to mini-

mize the playback while I am talking through my powerpoints.  I am still nervous about this taping oper-

ation, even though I understand that after you hit “begin recording” the software immediately begins to 

tape.  I get it that I can pause the tape if one of the dogs starts barking.  When I am done, I know that I 

can instantly stop and upload the tape.  I can even tell my students how long the lecture is before they 

start watching it.  I see my little library of taped lectures growing.   

One of my worries is now gone:  I often used to think that in the act of taping, I would lose my 

inspiration to stop and give examples to illustrate my points.  I always thought that I had my best in-

sights to the students’ difficulties when I was talking directly to them.  But now I know that the special 

insight and exuberance of the classroom is somewhat reproducible in my mind when I think of the 

phone calls and many emails I have exchanged with students.  I can still make meaningful asides while I 

am taping.  Success is really about connection through email and discussions.  I remember what they 

have asked me and I incorporate that into my comments. 

So, here is another surprise:  once my connection with the student is diminished down to what 

we say online, there is this fervent intensity to email communication.  Because the students know this is 

the way they are going to get something, they use the channels of communication much more wisely.  It 

seems that class communication has gone from getting lifeless, perfunctory online messages from on-the

-ground students, to these multi-faceted, thoughtful messages from my online students. For instance, I 

know much more about students’ circumstances than ever before.  I may have thought I got the person-

al picture in class, but now I think I was a little dumb here.   I hear much more now, and it is easier to 

concentrate on what they are saying because the student competes with no one while he or she asks 

questions.  In addition, because the student knows the communication is entirely private, they say 

much more. This one communication accelerator has shaken my expectations. I think about the stilted 

conversations we had in my online class seven years ago. Now we have instant messaging, SMS, discus-

sion rooms and cell phones.  The software has improved and the students are much more at ease with 

virtual classroom connections.  

The biggest surprise so far has been the quality of their first analytic papers.  Okay, you might 

ask, “how can a group of students make huge gains in this assignment in one quarter?”  I would be a 

little skeptical, too.  But online, the need for an argument, tight paragraphs, and quoted evidence took 

no time at all to teach.  What generally takes two weeks only took one.  It was so noticeable that I went 

searching for alterations in my messages.  There were none.  It was just that the students hung on long-

er, replaying my lectures.  With most of the on-the-ground distractions eliminated, they learned.   

So now I am invested. I am slowly starting to get it, armed with some pedagogy and good exam-

ples. I was a skeptic because I firmly believed that this age group, 18+, needs a human in the classroom, 

meeting with them and making the experience real.  But now it seems that virtual presence is growing 
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  powerful.  Some of my current students have asked for real meetings, but many have not yet felt the 

need.  I think I will get down to the reality this week with a conference call to the leaders of the group 

projects—we may need to go old-school for this group work, but maybe not. 

 

Laundry list of course features 

 Phone calls to the students who are falling behind 

 Frequent email messaging 

 Digitally taped lectures 

 Discussions with set topics  

 Online office hours 

 Four writing assignments 

 Scaffolded peer review process 

 Frequent quizzes on readings 

 One midterm 

 Teacher is always checking Angel mail 

 

Karen Kurt Teal, A.B., M.A., Ph.D, teaches technical writing at North Seattle Community College. 

She can be reached at kkteal@seattlecolleges.edu. 

 

 

 

 

 

mailto:kkteal@seattlecolleges.edu
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The Reality of The Virtual 
By Jill Lane, North Seattle Community College 

 

Recently, I was teaching a Political Science course online for North Seattle Community College 

(NSCC). In my class, there were students in six different U.S. states and four who resided in different 

countries. Our discussions on politics, ideologies, and the economy were extraordinarily rich and di-

verse. Students were able to hear about other cultures and share viewpoints with classmates who lived 

in other parts of the world while they lived there. Such timely and geographically diverse discussions 

might not have happened in a traditional classroom setting in real time, and this example highlights one 

advantage and positive aspect of online teaching.  

The fact is that “for the past seven years online enrollments have been growing substantially fast-

er than overall higher education enrollments. The 2010 Sloan Survey of Online Learning reveals that en-

rollment rose by almost one million students from a year earlier. The survey of more than 2,500 colleges 

and universities nationwide finds approximately 5.6 million students were enrolled in at least one online 

course in fall 2009, the most recent term for which figures are available.” (Allen 2011)   

As the needs of students change, so must the means by which educational opportunities are pro-

vided. Online learning, hybrid classes that utilize online aspects, instructor websites, textbook websites 

and other new technologies help provide students with greater access to learning. New and different 

modes of education provide a potentially rich learning environment to benefit students with disparate 

learning styles and needs. Is online teaching all it’s cracked up to be? It absolutely is, and this paper will 

examine how and why. 

Who Are Online Students? 

First, consider who comprises the online learning community. Some students do very well in the 

online environment while others do not. Generally, students who participate in online courses enroll for 

many reasons such as needing courses for less cost, needing a course that is self-paced as they main-

tain full-time jobs and/or have children, or because online courses allow the student to live in a location 

not near the institution of higher learning. Many deployed or active duty military students are looking to 

online educational opportunities.  “At the same time, an increasing number of adult learners are [also] 

turning to online institutions of higher education (IHE) for advanced degrees and continued professional 

development.” (Johnson 2007)  

What kind of students should avoid online classes?  Students that need daily contact, whether 

due to educational experience or learning style, may prefer the traditional classroom setting. Those who 

need daily social interaction and immediate feedback may also do better in the traditional classroom set-

ting as well as those who have difficulty managing time and need a more structured environment. To a 
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degree, we as instructors may need gently to guide students toward their best ways of learning. 

Instructor Training  

Instructor training and support is a critical component to success in online learning and “the in-

structor’s role in the education process is a critical determinant of overall effectiveness” (Johnson 2007). 

No matter what the setting, an institution which provides more online training and provides continuing 

support generally has higher instructor and student retention rates. 

Tom Braziunas, Associate Dean for e-Learning at NSCC, stated in an email exchange with this 

author that “an instructor needs the same fundamental teaching credentials, whether teaching in a 

physical or virtual classroom and regardless of the technology used.  The [Seattle] District’s college and 

divisions have requirements and assess these qualifications when hiring faculty. Here at North, an in-

structor also needs to complete a six-week training course in which the emphasis is on the pedagogy of 

online teaching (based on national standards and best practices) as well as on the additional logistics 

and technological skills involved in teaching online.  Our goal is also to prepare an instructor for the ri-

gors (time-commitment and organizational challenges) of providing ongoing communication in a virtual 

environment, a key to a successful student experience. Providing an understanding of how educational 

technologies can be used effectively, by passing on the insights of colleagues who have learned what 

works well from their own experiences (in online, hybrid and web-assisted campus classrooms), ensures 

that ‘online teaching is cracked up to be’ a valuable option for students.” 

  It is worth noting that in addition to formal training provided by individual schools, the National 

Education Association has created a Guide to Teaching Online Courses which is available on its website. 

While the guide is geared toward secondary education (where there is also growth in online learning), 

many of the principles apply to higher learning, and valuable tips are provided. Other tools for training 

also exist and ultimately, greater access to materials will only increase due to the growing opportunities 

provided in this burgeoning field. For example, the Sloan Consortium recently held its 2011 17th Annual 

Sloan Consortium International Conference for Online Learning with virtual and live options for attend-

ance. In 2010, this conference boasted over 1400 participants (Sloan Consortium, 2011).  

Tips for Teaching Online Successfully 

Organization, clarity, and presence in the courseroom all contribute to online teaching and learn-

ing success and make online teaching worth the effort. How can this be achieved? 

Organization & Pedagogical Approaches 

Clearly organized courses should be created, updated, and ready to go before each quarter be-

gins. In creating the course, pedagogy should be considered. The National Board for Professional Teach-

ing Standards defines pedagogy as follows: 

Content pedagogy refers to the pedagogical (teaching) skills teachers use to impart 

the specialized knowledge/content of their subject area(s). Effective teachers dis-

play a wide range of skills and abilities that lead to creating a learning environ-
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ment where all students feel comfortable and are sure that they can succeed both 

academically and personally. This complex combination of skills and abilities is 

integrated in the professional teaching standards that also include essential 

knowledge, dispositions, and commitments that allow educators to practice at a 

high level. (National Board 1998)  

In the traditional classroom and in the e-Learning setting, students need to be encouraged to 

learn. When beginning to create content, the pedagogical approaches need to be evaluated. As in the tra-

ditional classroom, online instructors need to be aware of the types of learners that are in their course-

room:  visual, auditory, kinesthetic or read-write. ("Effective teaching –," 2008).  Software such as AN-

GEL and Blackboard provide options in which an instructor may easily and clearly organize the course-

room while appealing to a variety of learning types.  

Learning Units may include discussion board participation, weekly assignments, quizzes, case 

studies, etc. To compliment these assignments, the online instructor may utilize technologies such as 

PowerPoint, Collaborate, Audacity, and Adobe Connect to create supplementary learning materials such 

as web pages, video conferencing and podcasts which can appeal to the different types of learners. 

YouTube videos, whether created by instructors or other sources, are also increasingly being utilized by 

instructors. With ever changing technology, the possibilities are endless and exciting, and “the effective-

ness of online learning approaches appears quite broad across different content and learner types.” (US 

Department of Education 2010)  In the words of Danish philosopher Soren Kierkegaard, “Instruction be-

gins when you, the teacher, learn from the learner; put yourself in his place so that you may understand 

what he learns and the way he understands it." 

Clarity & Assessment 

In truth, many students may expect that online courses are easier and have fewer demands.  At 

NSCC, the eLearning Support Center informs students of the actual time demands required for online 

classes, and instructors can let students know what will be expected from them in the course set-up. 

Online courses are indeed real classes, and the demands, quality and content depend largely on the in-

structor and school, just as with a traditional setting.  

More formal assessments provided by such means as grading rubrics and examinations may 

help students understand expectations, thus eliminating frustration. Informally, instructors may deter-

mine success and help with learning by collecting information through observation and inquiry. Does 

the work of the students reflect what has been assigned? Can anything be changed to help clarify expec-

tations? Also, in addition to letting the students know when assignments are due, instructions should 

also give students a time frame in which they can expect their instructors to respond to them. 

If student evaluations are distributed at the end of each quarter, instructors can use this feed-

back to help them improve courses and teaching methods. However, for issues of timeliness, I recom-

mend informal inquiries during the actual class, especially when utilizing new technology or assign-

ments. A few weeks into each of my courses, I send an informal request via private email that asks stu-
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dents how they are doing and asks for suggestions on how I might improve their learning experiences. 

This has proved very helpful and also solidifies teacher/student trust and bonds. 

Presence in the Online Classroom 

 New technology has provided instructors with many new ways to communicate, and it is critical that 

this communication is both frequent and effective. “Effect sizes were larger for studies in which the 

online instruction was collaborative or instructor-directed than in those studies where online learners 

worked independently,” according to a 2010 study by the US Department of Education. Effective and 

active instructor participation contributes to the overall success and worth of online teaching and learn-

ing.   

 Presence in the classroom helps promote community and a feeling of efficacy and ownership. 

Course community begins with an introduction and builds from there. I would recommend that each 

instructor post his/her introduction with course expectations but also with something personal that 

helps students understand more about the instructor and his/her personality. If a student who is new 

to online learning is overwhelmed, clear course organization, policies and assessments (noted earlier) 

may be referred to in order to help the students succeed. In communicating with students, sharing per-

sonal experiences and practitioner knowledge, especially as it pertains to the subject matter being 

taught, has received very positive feedback for me. This highlights to the students why an instructor is 

the expert, makes the subject more “real” to them, and also strengthens the student/instructor relation-

ship. 

 Presence in the courseroom also helps prevent plagiarism and issues of integrity in the course-

room. My subject matter, political science, itself can be a contentious subject. As such, I provide a 

“netiquette” policy that compliments the College policies. A constant presence online in the courseroom 

helps provide a feeling of safety whereby active participation and debate can occur. I have also found it 

helpful to post plagiarism policies throughout the online courseroom with reminders for written assign-

ments. My constant presence not only solidifies a relationship with students but also reminds them that 

I am engaged. In truth, “fully involved teachers are the linchpin of quality online education” (National 

Education Association 2011).   

Online Learning & the Future 

What is the outlook for online learning? Student interest would indicate continued use, and like-

ly growth. The US Department of Education found that “students in online conditions performed mod-

estly better, on average, than those learning the same material through traditional face-to-face instruc-

tion” (US Department of Education). For many students, online learning is the best option. For some, it 

is the only way to balance a career and family while trying to get their education or continue it. 

“Policymakers [have] reasoned that … online education initiatives could be justified on the basis 

of cost efficiency or need to provide access to learners in settings where face-to-face instruction is not 

feasible.” (US Department of Education)  At this point, students are coming to expect that all classes, 

even brick and mortar campus classes, will contain an online component, and they need the flexibility 
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such classes offer. So, is online teaching all it’s cracked up to be? Yes, online teaching is a viable and 

good option for many learners and for many instructors as well. With new and current technologies, the 

possibilities are endless. I love being a part of it! 

_______________________________________ 

Sources: 
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Balance 
By Angela Russell, Wenatchee Valley College 

(Ed note:  Angela Russell teaches math) 

I’m exhausted.  For the past few years I’ve been teaching both face-to-face and online classes.  

Both types during the same quarter…except for a lovely summer quarter when I taught exclusively 

online. 

I’ve been trying to figure out what is taking so much of my energy.  Typically, I just blame the 

online classes, probably because that’s the ‘new’ thing that’s different from the thirteen previous years 

I’ve spent teaching.  But, as I think deeper, I’ve come to realize that when I have both types of classes, I 

want to do make sure both classes get ALL of the bonuses from both formats.  

My online students have online homework, videos, quizzes…so do my face-to-face students.  My 

face-to-face students hear me lecture and work problems; now I videotape my lectures and copy them 

into my online classrooms.  A face-to-face student needs to make up a test, so do four online students.  

Face-to-face students get a verbal reminder about upcoming test dates; I’d better make sure I type in a 

reminder for my online students’ upcoming due dates.  Oh, and while I’m on the site, I might as well 

click over to the face-to-face students’ site to post the announcement I made in class, just in case.  

Click, wait.  Copy, paste. 

None of these things are ‘big’ in and of themselves, but as an aggregate, they’re exhausting.  

Click, wait, copy, wait, repeat.  Then there’s the mental fatigue:  Did I get the assignment copied into all 

the classes?  Did I remember to change the due dates for all of the students who have emailed me in two 

different sites?  Did I copy the message into all of the possible places my students might look?  Save my 

lecture in the myriad of formats my students might presume to want? 

Sure, I hear you…just train your students to look in only one place.  For students doing college 

level math, that works better.  For my developmental math students, it seems to be just another un-

climbable hurdle.  Maybe it’s because I can empathize with them.   

I first started my online teaching career right before a Blackboard/Angel flip-flop.  I couldn’t be-

lieve the frustration I had whenever any small thing wasn’t right before my eyes or found in a way that 

was intuitive to me.  When I had to spend 30 minutes looking for the right button to click to get whatev-

er it is I wanted, I got mad and resentful.  Did I pester my IT person with “where is it?” questions?  Daily.  

Do I still sigh loudly and peevishly when my students do the same thing to me?  Unfortunately, yes. 

What’s my plan?  I’m going to try sticking to one teaching platform at a time. either all online or 

all face-to-face.  I’m going to try not to think back on the glory days when I just walked into class, lec-

tured and left.  I’m going to try to remember to instill in my students (and me) the mantra that my 

daughter knows so well…”Be happy with what you’ve got.  It could be a lot less.” 
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Not for Everybody 

Lawton Fox, Melissa Madsen as interviewed by editor Mark Doerr 

Ed note:  I interviewed Lawton Fox and Melissa Madsen about their experiences with online teaching.  Fox, 

Ph. D. Botany, is a retired tenured botany and biology instructor who taught at SFCC for many years.  He 

is currently teaching one or two classes a year. 

 Melissa Madsen, MS RD CD, is an adjunct  faculty member at SFCC, and teaches Nutrition Online; Mad-

sen works full time job as a clinical dietitian in an acute care setting.  

  

 One concern Lawton Fox has as someone who has taught online classes is that “Not every course 

is suitable for online teaching.” Fox, who taught botany at Spokane Falls Community college from the 

late 1990s until his retirement last year, said,“teachers may come up with ways to approach such clas-

ses in an online environment, but the results may not be the best for students.” 

 Fox and Melissa Madsen, who also teaches online at SFCC (nutrition instructor, adjunct faculty), 

shared their thoughts on online teaching with Mark Doerr, editor of the FACTC Focus. 

 “I was an adjunct trying to become full time,” Fox said, “and I taught an online class.  This was 

in the late 1990s when WAOL was first started.  I taught Biology 101 (which is now Biology &160) online 

but students still had to come to campus for labs, so the lecture part was one hundred percent online, 

but the labs had to be done on site. 

 “I think (doing labs online) is a bad idea,” Fox said.  “The important aspects are learning how to 

use the equipment, how to manipulate the equipment, how to take care of the equipment.  Learning how 

to participate in a lab environment is important.  Students need to learn how to be safe around explosive 

or dangerous materials.  It’s difficult to see how that can be done online.” 

 Fox used a practicum exam as an example.  “Suppose the student came into class and we had 

25 microscopes set up.  The lesson is for the student to go around to each microscope and tell what she 

sees through the microscope.  Each student gets a set amount of time at each microscope in which she 

can view something in the microscope and answer a question about what she sees.” 

 Fox then compared that to an online setting in which the student will take an exam by sitting at 

a computer.  This student is also supposed to answer questions based on observations, but in this case, 

the images are on the screen.  Digitized images of specimens appear and the student has to answer the 

questions based on these images.  These may seem like similar experiences, but Fox says they are sub-

stantially different. 
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 “The student doesn’t get a chance to focus the microscope herself because the image on the 

screen is already focused.”  The real-lab experience of dealing with the equipment can’t be duplicated 

online.  “The (online) student doesn’t have to learn how to look through the apparatus to see what’s 

there.  So there are a number of those kind of experiences that don’t come into play when they see the 

digitized on screen image compared to the microscope image.” 

 A comparison can be made to using a textbook.  Images in textbooks are “like the classic image 

of an organism, a plant or specimen, idealized and generic.  When a student is actually looking at mate-

rial, an actual specimen, the characteristics are going to be there, but not idealized.  The student has to 

interpret what she sees in real life.”  The textbook image or the on screen image which is probably used 

in an online class means that the ideal version has already been provided and the student doesn’t have 

to interpret what they’ve seen in real life compared to the idealized images with which they’ve been 

taught.   

 “Imagine what happens when a diagram shows the student all the parts of a flower,” Fox said.  

“This diagram can be found in a textbook or in an online image.  The diagram is complete and the flower 

will obviously have all the parts.  The relationships of the parts are shown and each part is labeled.  But 

if you get a real flower in front of a student, that flower is not going to be as perfect as the diagram.  It 

will vary in a number of ways.  The flower will have the same parts in the same orientation, but the stu-

dent is going to have to interpret what she sees in relation to the diagram.  It’s not easy to see that.“  Fox 

said that this is part of the teaching of botany, to help the student learn how to interpret reality based 

on the idealized examples.   

 “The student may see something that looks hairy here, looks like it has glands there,” Fox said.  

“The student has to adjust the microscope to identify various parts of the actual specimen.”  That’s part 

of the learning experience in a lab and is one reason why labs are important. 

 Fox also pointed out some of the challenges of learning to use an actual microscope.  Each mi-

croscope is a bit different.  The adjustments might vary just a bit and everyone should have to learn to 

grapple with a microscope that has a dirty or fogged up lens.  This happens often in real life.  Those are 

just examples of the way students have to learn to struggle with scientific equipment.   Whether in Bota-

ny, Biology, Chemistry or any other lab science, learning to use equipment and real life samples is a crit-

ical part of the learning process.  How do we deal with that in online classes?   

 

 Beyond the mechanics of learning, Fox and Madsen addressed some of the fundamental issues 

with online learning.  “I think students should have to qualify to take online classes,” Fox said.   

 Madsen added that reading comprehension tests should be required because so much online 

learning is based on reading material online.   

 Also, some method to assess student motivation would be very helpful.  Online education re-

quires self-starters and if the motivation isn’t there, students will have a more difficult time than in 
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faced-to-face classes since the propensity to let the work slide is greater without that in-classroom guid-

ance and pressure.  A student who has less self-motivation will likely at least go to a face-to-face class 

and get the motivation and encouragement, negative or positive, that helps them get the work done.  No 

one is around for the online student to go to, a live person who can give encouragement when needed. At 

least no one in person.   

“Strategies I use to keep students engaged,” Madsen said, “include weekly deadlines for quizzes 

and discussion board interactions. if I see that a student has not completed these—especially early in 

the quarter—I send a personal e-mail to the student but it is still up to the student to engage in the 

communication…on their terms in a sense…because it is up to them to write back and engage. In a face-

to-face class, the instructor has the benefit of body language and visual cues; is the student showing up 

to class on time, is he prepared for class, does he interact with other students in the class, etc.” 

 Madsen mentioned a B student who was doing well in her online class and suddenly disap-

peared.  “No work was getting done, no messages were coming in.  Efforts to contact the student online 

were not working.”  Madsen said she was at a loss.  At least in a face-to-face class, the student might 

have dropped by to discuss the problem or Madsen might have seen the student on campus and had a 

chance to chat.  She did admit, however, that students do disappear from face-to-face classes, but 

“what’s frustrating is that online, you’re not going to see them in the hall.  You can’t at least make them 

feel guilty for not showing up.”  She said the online classes and communication had a less personal feel 

about it in spite of all the techniques she has learned to make online classes and communication feel 

more personal. 

 Online classes are time consuming for the teacher.  Timely feedback is critical.  Madsen said “I’m  

in contact with students seven days a week and feel like I have to be available that much.”  She will 

check email for her online classes most days in the morning and when she gets home from work (she 

also works as a clinical dietitian at a local hospital and teaches as an adjunct).  45 minutes to an hour 

is a light day for one class.  Usually she spends an hour-and-a-half to two hours in the evening and 

each weekend day. 

 Fox said that he remembers spending significantly more time with the online class than with face

-to-face classes.  He says he thinks the pay ought to be higher for an online class with an equal number 

of students as a face-to-face class.  Grading assignments can take an entire day because everything has 

to have a writing component to it.   

Another concern is how to tell if the student is doing his or her own work.  Madsen said, “I tried 

to be specific enough in my assignment so students can’t just go online and cut and paste something 

rather than write it themselves.  That takes more time.” 

 “It’s time consuming for each step,”  Fox said.  “Just the time consequences of reading an online 

piece of work means longer hours because the process is cumbersome.  A student files an assignment so 

I have to go to dropbox, open it,  open the file, read it, evaluate it, open the box to respond.  That’s way 

more time consuming than getting a hard copy and grading it.”  The process for hard copies in a face-to- 
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face class is that the students usually hand in the assignments all at the same time, then we grade them 

rather than opening a program, opening another part of a program, then opening a part of the part of 

the program then reading the assignment, opening another part of the program to respond.  When deal-

ing with hard copies, teachers read them, grade them by writing on the pages, record the grade then 

move on.  A teacher in a face-to-face class can cover several assignments in the time it takes an online 

teacher to grade one. 

 Madsen added that students add to the cumbersome aspect when they aren’t familiar with the 

technology which is an ongoing problem.  A student of hers recently submitted six files instead of one 

file with all the parts of the assignment in the one file as requested.  “If they make an error like that, I 

ask them to resubmit it correctly, but that 

delays the grading and feedback.” 

 In one class, students must notify a 

proctor to arrange a testing time.  Madsen 

said a student just recently e-mailed her 

and said she couldn’t find out where to lo-

cate a proctor.  This was a bit frustrating for 

Madsen because she had spent a lot of time 

designing the course so it would be easy to 

navigate and the information on how to find 

a proctor was easily available online.  Time 

taken to answer simple questions that stu-

dents should be able to track down use up 

valuable time to help students in areas that 

would improve their learning.   

 In a face-to-face classroom, these issues aren’t so cumbersome.  The question and answer pro-

cess is faster and it’s easier to follow up to make sure the directions are understood.  Dealing with stu-

dents in a group is obviously more efficient.  “Online, you’re dealing with students individually far more 

often than in face-to-face classes,” Madsen said.  

“Despite using group e-mails and discussion 

boards, attempts to communicate to the class as a 

group, there is never a guarantee that the student 

will read the information and interpret it as it was 

intended. Again body language and visual cues 

really help here.”  And how does one judge body 

language through a computer?     

 This brings up the question of whether it is 

good to deal with students differently.  Fox said 

that might be true in some cases, but “the more 

In classroom education 

Online education 
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operations you do with anything increases the chance for having more problems.” 

 Madsen said that in an online class, the teacher doesn’t get the benefit of the classroom buzz.”  

The teacher doesn’t get in on the student to student chit-chat that can clue a teacher into misunder-

standings.  “One student made a comment, ‘since you don’t work on Sundays, I’m going to have to wait 

until Monday for feedback.’  I never announced online anywhere or any time that I don’t work on Sun-

days, but somehow that buzz was floating around among the students online, but I couldn’t pick up on 

it because I wasn’t part of the communication among students.  My sense is that in a face-to-face class-

room, I probably could have picked up on that.” 

 Fox said conversations online aren’t the same as in a group with students in a face-to-face situa-

tion.  “Discussion boards.  Sometimes students will get into a good discussion with depth, but my expe-

rience is that they generally won’t get into involved discussions online.  I’d post a question and give them 

points for responding and more often than not, I got minimal responses.  They’ll do whatever they have 

to to get their five points for the week, but not much beyond that.” 

 Madsen and Fox agreed that online classes offered a lot to certain students, but students need to 

be assessed for their abilities to handle an online class just like they are assessed for their ability to 

handle math and English classes.  And anyone teaching online should be aware that to do it right, the 

online teacher faces a more cumbersome and time consuming process. 
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Radical Online Learning:  Breaking Down All 
Four Walls of the Classroom 
By Barbara Simmons, Spokane Falls Community College 

 

 

 

 Online education presents widely expanded boundaries for our teaching methods.  Our teaching is no 

longer constricted by the four walls of the classroom and the 50 minutes of the class period.   With open web 

resources and applications multiplying monthly, we educators can ask ourselves, “What would I like to be able 

to do in my classroom, with my students?”  Once that question is answered, chances are there is a Web 2.0 ap-

plication to fit the job. 

That was more or less the message Jim Groom of the University of Mary Washington (UMW) delivered 

on November 9, 2011, at an SBCTC sponsored workshop in Bellevue.  His mission was to teach a group of com-

munity college teachers from around the state about how he, as an Information Technology (IT) professional 

and instructor, and his colleagues are re-envisioning online education.  Groom criticizes standard higher-ed ap-

proaches to online learning technology, arguing that in the world of digital education, what’s been imagined so 

far is just a reconfiguring of what’s come before as we move from email accounts to file sharing to Learning 

Management Systems.  Groom believes that Learning Management Systems like Angel and Blackboard are 

quite limited and limiting compared to what is available in open source resources and tools like Googledocs, 

Wordpress, or Weebly.  Groom says we should be asking ourselves, “How can we use more of the digital world 

to teach in new ways?”   

College IT was organized around email in the early 1990s with the tradition that you use your email ac-

count while you are present at the college but not after you leave.  Shared files and netstorage were radically 

new ten years ago on campuses.  But now email addresses, websites, and shared storage are all easily available 

for free from open sources:  Googleapps, Dropbox, Wordpress, etc.  Groom believes that LMS systems are 

good tools for managing students’ grades but poor tools for sharing applications and information.  He likes 

open resources because teachers and students control them rather than the college IT department.  In addition, 

the spaces we create in open resources may be more “permanently” ours.  Through the work of Groom and his 

colleagues, UMW Blogs have become a teaching, publishing, and storage platform for students and instructors 

both. 

Groom urges colleges to run a site where all course work is collected, saying that if we share our good 

work, it will start to inform web users.  Groom cites a number of unusual successes in the online courses at 



19 

 UMW.   Student- and-teacher-created blogs and courses are drawing notice and participation worldwide.  A 

UMW blog on banned art is the number one Google search result for “banned art.”  A UMW site on the 2008 

financial crisis gets fifteen thousand hits a month and is becoming an open educational resource.  Literary 

journals are created and maintained.  In a UMW journal of art history in Venice, students complained about 

Calvin Klein ads on Venice buildings, and an ad executive got on the blog and responded to them.  This 

blog gets 50,000 views a month.  A site with 18th century audio—aural poetry attracted the attention of a Sau-

di Arabian school which used the site to learn English.  On a Looking for Whitman site, classes from differ-

ent universities came together to co-create a blog about Whitman.  As a result of this blog, a class in Serbia 

looked at gayness in a way that was still radical in Serbia.   

 No limits are made in how students can use the space.  Groom believes that authority, trust, and edit-

ing naturally occur across your network as a college—the community has a relationship with the college 

already.  Students love having a link to add to their resume that leads to something real (resumes and portfo-

lios are increasingly digital).  UMW Blogs contain course spaces, club spaces, department spaces, blogs 

about travel abroad, a newspaper, a radio station, and student portfolios of  work completed. 

 One of the biggest advantages of this use of space is that Really Simple Syndication has allowed stu-

dents to aggregate their work from 15 different courses, and has allowed teachers to aggregate the blogs of 

30 different students.  In essence, the work can be done in one domain and imported into another. 

Some concerns about this new structure exist.  It split the college’s IT infrastructure.  Now twenty 

percent of UMW courses run through UMWBlogs (100 courses of 600-700 in any semester).  About fifty per-

cent of the faculty altogether has participated in some way with the project.  There are concerns about con-

trol—what might people post that is objectionable?  Groom’s answer is that 99% of good work is prevented 

by fear of 1% objectionable work.  The college adopted open resources as an online teaching platform not 

by declaring an initiative or policy, but by making space available and letting students show how to use it; 

they backed into it by creating a platform that defaults to open resources.  If we believe in  equal access to 

information, we will see that promoted here.  There is always an option to make information private.  Con-

cerns about FERPA are addressed by giving students the option to password protect whatever they want and 

manage the amount of data they save or don’t. 

Groom discusses a particular online Digital Storytelling class of his own, which became an “open 

educational experience” when Groom built the course up beyond the fifty formally enrolled students using a 

Twitter network.  Approximately four hundred non-credit-earning students joined in to do the assignments 

and participate in the course along with the fifty enrolled students. Groom used Twitter to help himself build 

a network of people who he trusts to check his teaching and learning.  This network audience immediately 

checks for quality resources which he and his students produce in their online classes.  Enrolled students got 

online the first day of class, completed the first assignment, and found people around the world (who had 

already done the assignments) voluntarily poised to critique their work immediately.   The students discov-

ered they soon had a large audience far beyond just their classmates and teachers.  As a result of this course, 

Groom hired someone who took the class for free because his work was so amazing.  A teacher in Japan de-

signed his course to feed into Groom’s Digital Storytelling course site and get some of this feedback energy.  

Students were dissatisfied with Groom’s assignments and began creating their own, ranging from video 
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 games to television shows.   

Groom quotes Gardner Campbell as saying that we have all this potential in our use of open re-

sources, a “bag of gold” that we just aren’t using.  Campbell and Groom ask why we are rejecting this bag of 

gold.  They argue that open source applications need to be integrated into the college community.  Groom 

asks us to take our courses out into the world via the Internet.  Digital culture is changing the way we live 

and learn, how we think, communicate, and envision space, and it needs to change our educational practic-

es, as well.  Groom urges us to ask not “how do we use this piece of technology in our classes,” but the op-

posite question:  “What do we want to be able to do in our classes?”  Once we have asked this wide-open 

question, we can begin to find the open resources we need to be able to access easily in this age of digital 

plenty.  To do this takes a certain tolerance of risk on the part of teachers. 

Experimenting within the online space, allowing ourselves to be taught by those who we are sup-

posed to be teaching, is part of the process. 

Groom’s work can be accessed through his website:  adoptingopen.umwblogs.org 
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Is Online Teaching All It’s Cracked Up To 

Be?  YES! 

Christopher Gildow, Cascadia Community College 
 

Online learning is a big part of any college’s curriculum structure. It allows students whose lives 

and jobs interfere with their ability to get to campus every day an alternative that lets them stay in school. 

Distance learning means what it says;  I teach an online Art appreciation course and I’ve had students from 

Spokane to Boston to Asia take my online course. It’s the only way they could possibly do it.  

I’ve been teaching online for four years and find the more proactive I am in course design and en-

gaging student’s learning the better the outcome of the course will be. Most students want to be successful. 

By offering them clear direction, knowing how to navigate through learning platform software and making 

yourself available, students have a much better success rate in online classes. 

Teaching online is much like teaching face to face: the only way to make it successful is to prepare 

ahead, communicate to students what the expectations are and be flexible as you go. I normally have 24 stu-

dents in my online course each quarter. That’s about the upper end of the capacity spectrum for class size.  

Online teaching extends the classroom into cyberspace and uses it as a resource for a high quality 

education. No matter what you might think of the .com world, the internet provides thousands of top-notch 

academic and research websites, image databases and resources from every discipline. Not making use of 

what the internet offers would be a disservice to learning in today’s world. For example, I provide a list of 

External Links in my online class that students use throughout the quarter. I know the integrity of each link, 

and by directing students to use them in research they avoid information from inferior sources. It takes time 

to find the good links but it’s time well spent. 

The best online learning platforms offer a structure that allows for easy access to course content, com-

munication venues and the uploading of files. My course uses a hard-copy textbook plus online lectures, 

links, notes and image files for each week’s content. There are emerging alternatives to the traditional (and 

expensive) textbooks that are used in courses of all formats: face-to-face, hybrid and online. These alterna-

tives include: 

 e-books students can rent from their campus bookstore. The cost is lower than purchasing the 

textbook and they can ‘return’ it when the term is over.  
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  Open source digital textbooks are offered at little or no cost. The Washington State Board of 

Community and Technical Colleges has just created an Open Course Library of some 45 entry-

level courses. These are complete digital textbooks – including content, images, learning activi-

ties and assessments. All have a $30.00 cost limit, and many are free.  

 Other open-source materials are available online. For example, MIT has an extensive list of 

open-source courses. Another is the Universal Digital Library through Carnegie – Mellon Uni-

versity. 

 Digital Image Libraries. I teach an online Art appreciation course, so finding good quality image 

databases is important. Most galleries and museums around the world have official websites, 

and some offer high-resolution images from their collections as open-source material. An in-

structor or student can download these without charge or copyright infringement. The Los An-

geles County Museum of Art is just one example: it offers up to 2000 images from their collec-

tion as open-source material. Be sure to confirm the image rights policy with any source you 

may use.  

It’s important to give students clear directions in online courses. An easily accessed, understandable 

syllabus is a must. It should be placed near the top of your course information for quick reference.  

Take the time to be clear about course obligations. For example: since their access to the class is often 

at different times of the day some students assume online classes are open-ended. Unit or weekly directions 

need to include specific expectations and deadlines for student work, as well as clear lines of communica-

tion between student and instructor. Most online courses use discussion forums and email to communicate. 

New technologies such as Tegrity allow for full audio/visual recording of lectures for students to access in 

real time or at a later date. I include a Student Lounge discussion forum in my course. It’s a place for stu-

dents to go with questions, ideas and resources they can share with any other student.  

One of the first things you discover teaching an online class is that it takes more time than you ex-

pected: this is true for students and instructors. The level of training an instructor receives makes a big dif-

ference in how they can manage their course. All colleges have an eLearning director and support staff of-

fering workshops, seminars and classes on how to better support online teaching, whether it’s reviewing the 

nuts and bolts (and bells and whistles) of a particular online platform or helping instructors and students be-

come more competent with online tools and communication systems. And like the rest of today’s campus-

es, the IT department is an integral link to online learning. My suggestion is get to know some of the IT 

staff on your campus. You’ll need them as a resource sooner or later, and it helps to know who to go to with 

an issue.  

On the issue of student behavior in online classes: rarely do I get a student who is disruptive or disre-

spectful to others. I have a Netiquette explanation in my online syllabus that outlines expected behavior 

from students and the instructor. It’s a good resource, and it helps inform students of their expectations.  

One area of concern in online teaching is with collaborative learning activities. The nature of an online 

course makes it more difficult for students to work together, given their more independent access times. But 
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collaborative projects are important in any learning environment. To make it easier I inform students well 

in advance of a collaborative project, create teams with a maximum three members and a discussion forum 

where each team can communicate, share files and other information. I follow up with each team during the 

week to deal with any issues that may arise. 

Another drawback to online teaching is that, well, it’s online. There is no real venue for face-to-face 

interaction between students and their instructor. Almost all surveys of online students and instructors rate 

this lack of personal interaction as a concern. One way around this is to develop a hybrid course, where dur-

ing the week you have one or two days in the classroom and the rest of the week’s content online. If that is 

not practical, then you must make your online course as user friendly as possible. The first week of class I 

ask each student to introduce themselves, explain why they’re in the class and what their future plans are. 

Moreover, I ask them to upload an image of themselves so all of us can put a face to a student’s name.  

Keep in touch with students, respond to discussion forum posts and give each student feedback on each 

learning activity and assessment when you grade their work. I like to attach an image or link with my feed-

back as an example that supports what they’ve been learning.  

Some students should avoid taking online courses, or at least become more informed about them before 

signing up.  They can do this by communicating with both the instructor and the eLearning staff ahead of 

registration. Students who are not self-motivated have a difficult time with online learning. Generally stu-

dents with language issues need more time for their reading, learning activities and assessments. 

In the end, the quality of online learning depends not so much on the platform used, but on the instruc-

tor’s commitment to design and administer a course that motivates and challenges students to want to learn. 

Online and distance learning work. They help keep learning quality high and overall costs down. And there 

are good support systems in place to help instructors and students become successful.  
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The Commitment Factor 
Spokane Falls Community College film instructor  
Mary Hyatt discussed teaching Current Global Cinema as an  
online course in an interview with FACTC Focus editor Mark Doerr 

 

 
 The instructor often has a closer relationship with students in online classes, Hyatt said, because she 

communicates with them individually almost daily.  This involves talking back and forth about all kinds of 

things like their interests, their hobbies or problems they are having.  “I know more about online students 

than the students in the class of fifty that meets in the (face-to-face) classroom.” 

 Hyatt’s online class has 25 students enrolled.  “That’s the perfect number,” she says.  “I can work 

with individual students that way so it’s a good balance, and I prefer not to have a higher number of stu-

dents in the class than that.  We do get paid for any over that number, but I prefer to keep the number of stu-

dents in my online classes at 25.” 

 The current assignments include weekly essays and a requirement to participate in an online discus-

sion (on the discussion board) in which the student must post at least ten paragraphs totaling from 500 to 750 

words. 

 Hyatt says she doesn’t set a specific time for “meeting” with students online. She says she is availa-

ble seven days a week from the time she gets up until she goes to bed (5 a.m. to 9 p.m.).   I asked her if this 

drives her nuts, but she said that it doesn’t because she gets to know the students and have great discussions 

with them.   That way a lot of interaction takes place.  She chatted with students about issues she raised 

about the Korean film “The King and the Clown.”  “Students were amazed how a film about 15th century 

Korea reflected the way North Korea is today.  I hadn’t really thought about it until the students started dis-

cussing it.  I learn from them online when they bring up ideas that had never occurred to me.” 

 About the daylong schedule, Hyatt also said, “I check the Angel classroom early in the morning and 

then at least six more times during the day, with my last check being  before I go to bed.  I read their new 

posts on the discussion board and try to give them feedback and encourage more discussion.”  She gave an 

example about a student who recently responded to the themes in the Iranian film “Song of Sparrows.”  

“Part of my response was, ‘one element that needs to be pointed out, though, is the negativity towards capi-

talism.  As our hero moves to the city, you see him become more and more like a capitalist.  Many scenes 

show him losing who he was at the beginning of the film.  By the end of the film he is hording all of his pos-

sessions, like the blue door.  Eventually his useless accumulations all crash down on him.’”  That’s the kind 

of give and take, Hyatt said, that makes online classes particularly useful.   

 She says the teacher does have to require students to get involved, but when prodded, the students 

generally do get into the discussion.  The requirement brings the wallflowers out and gets them involved.  

“It’s important for the teacher to respond to questions, to also respond to other responses to encourage and 
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open up the discussion.”  Hyatt says she gets frustrated when she hears comments about other online in-

structors who don’t interact with online students as they should.  

 Online etiquette isn’t usually a problem, Hyatt says, “because when something shows up, because 

I’m online constantly, I catch inappropriate discussion.  I can stop it right away.”  One example was when a 

student posted her own views on homo-

sexuality in response to the Korean film.  

Hyatt said she erased the offensive parts 

and let the student know what was okay 

and what wasn’t.  “Online instructors 

who don’t stay on top of messages 

sometimes run into problems.  Teachers 

should constantly monitor what happens 

in the online classroom, just like we 

monitor and stay on top of discourse in 

an on-campus (face-to-face) class.” 

 Many online resources are avail-

able where the instructor can direct the 

students.  Regarding original research 

on the period of time of the film “Kings and Clowns,” Hyatt guides students by giving them some websites 

to go to then encourages them to use these websites as starting points for doing further research.  She also 

doesn’t use a textbook for the class because of the large availability of relevant online sources.  “This,” Hy-
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att adds, “may be particular to teaching film courses, but textbooks wouldn’t be addressing what (film related 

content) is going on in India, Korea, Japan—the latest films in a number of countries.” 

 When asked what could be fixed about online classes, Hyatt said “the selection of instructors needs to be 

screened.  The teacher must love the modality.  It’s a different way to interact with students.” 

 One concern about online courses is how an instructor knows if the person who is doing the online work 

is actually the student who is enrolled in the class.  “I was hired as an instructor, not a police officer,” Hyatt said.  

“However, I should be able to tell if a student is doing the work.  Cheating could happen in a regular (face-to-

face) class.  How would we know as teachers if some mom wrote all of her son’s papers?  Students who cheat, 

cheat themselves.”   

 These aren’t the sort of problems she usually deals with, though.  “Immediate emails from students usu-

ally involve computer problems, family emergencies that prevent the student from meeting deadlines, requests 

for more clarity on an assignment, additional film recommendations, a glitch in Angel not posting a grade, ap-

preciation for my suggestions of how to improve papers or posts, and so forth.” 

But Hyatt does give herself a break from time to time.  “If I go out of town, I always take my lap top, but 

I warn students that I may not be as available as I usually am.” 
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Not So Distant Anymore 

Warren McLeod, MA, South Puget Sound Community College 

 

 Distance education has existed since the end of the 19th century although not in the form we are used 

to seeing today. Lemak, Shin, Reed, & Montgomery (2005) found that schools such as Illinois Wesleyan 

University, Pennsylvania State University as well as the University of Chicago offered students the oppor-

tunity to earn degrees through correspondence programs (as reported by Daymont & Blau, 2008).  Technolo-

gy certainly has progressed over time and it is not surprising that the way distance education is offered has 

evolved as well. I took a distance education course while earning my bachelor’s degree and this entailed 

tuning into a cable channel at a specific time to watch the pre-recorded lectures. At one point when my 

schedule changed, I could not access the station at the prescribed time so I was allowed to check out all fif-

teen volumes of video tapes to watch at my leisure.  

 My experience with online has come a long way since those “dark ages” of technology as I have 

been teaching an online course for a community college in another state for five years. I also teach online 

classes through my present college by offering several of my face-to-face courses in an online format as 

well. I have earned two Master of Arts degrees online, and although there were residency requirements for 

the programs, the vast majority of the programs were in an online format. I am a strong advocate for teach-

ing and taking online courses and fully support the trend towards online courses.  

 With the exponential growth of the Internet and the World Wide Web, students who choose to pur-

sue distance education have more resources available to them. The types of interacting programs in use to-

day seem almost endless. Names like Angel, Drupal, Tegrity, Blackboard and Elluminate to name but a few 

are all becoming commonplace in the educational setting. Technological advances only ensure that the list 

of available teaching portals will continue to grow for educators. 

Are faculty getting the training they need to teach online? 

 With all of the technology available to us, one would think that faculty would be getting the training 

needed to effectively teach online courses. However, in 2002 an online survey was sent to sixty-four faculty 

who were teaching online and thirty-five responded. 89% of participants in the survey indicated they had 

received “some” training with half stating the training did not prepare them to adequately teach online 

courses (Pankowski, 2004). What can be gleaned from this study is that the majority of faculty had received 

what they felt was adequate training in the technical aspect of online teaching that involved how to use 

course management software (CMS) such as Blackboard, Web CT and Angel. What seems to be missing in 

faculty training for teaching online courses is in the area of pedagogical training. One cannot simply take 

the principles and techniques used successfully in a face-to-face class and expect it will be effective in the 

online setting. Each course will have its own set of challenges and what works with one may not necessarily 

work in another.  
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 One way for faculty to prepare for teaching an online course is to have taken one as a student. Once a 

faculty member has experienced an online course from the viewpoint of a student, their entire perspective can 

change. I have found this to be true. What frustrated me most as a student was a lag or in some cases a com-

plete lack of interaction and feedback from the instructor. Having experienced this as a student, I strive to 

make sure it does not happen in my classes. Students know they can access me either by e-mail through the 

course, my school e-mail or by phone. One of the big differences between face-to-face classes and the online 

environment is the feeling of isolationism that one can develop. This is one of the unexpected results of not 

having the face-to-face interactions with other students and the instructor. I have taken courses where the oth-

er students and I taught ourselves through e-mails and discussion postings. Having been an online student, the 

faculty member will be in a much better position to know what expectations a student will have in these types 

of courses.  More importantly, they will know what can be extremely frustrating about online courses and 

work to overcome those issues. Faculty should read discussions and e-mails every day even if they do not post 

or answer the e-mails daily. Replies to e-mails should be within twenty four hours of reading them.  

 Another effective way for educators to become trained to teach online is to be involved in the design 

and development of the classes they are going to teach. Walking into an already prepared course may save the 

faculty some time, but it actually limits the faculty’s ability to develop their own personal touches. By actively 

participating in the course development, faculty will know each aspect of the course even if they have never 

taught online before.  

What are the students’ expectations of these courses? 

  For each reason a student seeks to take an online course, there are different expectations about the 

course.  There are the students who choose an online course because they believe that online courses are easier 

than the traditional face-to-face classes since they do not have to travel to a specific location for a specific 

time. Other students simply do not want to face the parking nightmare that many campuses are experiencing 

with increased enrollment. Finally there are students who choose to enroll in online courses because of time 

and/or distance issues. This becomes problematic when trying to develop course expectations during the de-

velopment of the course. Students who are looking for a “simple” or “easy” class may quickly be over-

whelmed by the course work and established deadlines. You will find that some students may have no idea 

what they are expecting from online courses and then there are the “online pros” who have taken many, if not 

all of their courses online. This last group of students are the easiest group to manage as they tend to be more 

motivated, self-driven and have experience in navigating online. The best way to understand what a student’s 

expectation is from an online course is to find out in the very beginning what motivated the student to take the 

class online. One time to do this is in the first of the required weekly discussions. I ask students to introduce 

themselves, tell everyone why they chose an online course and, most importantly, what their expectations are 

from the class. This allows the faculty to be able to know if students have realistic expectations that coincide 

with the established course expectations.  

What are the best practices for teaching online to meet these expectations? 

 When developing an online course, just as with face-to-face classes, it is important to establish the 

course expectations prior to the start of the class. It is equally important to have the course expectations clearly 

outlined for the students to see starting with day one. I have found that the expectations can be broken into 

several groups. The first is to post the school’s technical requirements so students can know if they are utiliz-
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ing the correct system. If their computers do not support the system requirements they will have trouble access-

ing some of the aspects of the course. This is something the students need to work out with the school infor-

mation technology administrator and is not the responsibility of the faculty member.*  

 The second group of expectations is what you actually expect from each student. Having clear and real-

istic course expectations can help students understand what they will need to successfully complete the course. 

This includes the assignments and full instructions, the due dates, and where to post the finished products. The 

last group involves feedback for the students’ progress. A grade book that is accessible to the students needs to 

be created and updated as soon after the assignment is due as possible. In my experience the on line students 

really need this ability to track their progress versus the traditional face-to-face students.  

 How do we as online educators ensure students fully understand the expectations so they can know if 

your particular course is one that really should enroll in? Frustration for learners commonly will ultimately lead 

to frustrations for instructors and thus their institutions. Faculty and schools may want to consider adding a de-

tailed list of course expectations into the school’s course catalog. Another option is to offer a short video tutori-

al outlining what the course expectations would be prior to students enrolling. This would give students the op-

portunity to determine if they can meet the expectations prior to enrolling.  

 If this is not possible or practical it is imperative that the expectations are outlined in several locations 

for students. We all list the expectations on our syllabi but in an online course there are many other areas where 

these expectations should be listed. Prior to the beginning of the course, I create a welcome message in the e-

mail portion of the course where I outline the expectations using the exact wording as it appears on my syllabi 

so as to reduce confusion. I have also found that using the calendar feature of online courses is extremely help-

ful in keeping people on track for the expectations. Students are able to click on each week of the course and the 

assignments for that week are available for them to review. It is important to have the calendar completed fully 

before the course begins as you will find those students who operate two or even three weeks ahead. I have re-

ceived a tremendous amount of positive feedback from students about using this calendar feature for having all 

expectations and assignments clearly laid out.  

     Finally it is important to remain flexible in the course expectations by continually reviewing them after each 

semester/quarter. Evaluate your course expectations with the overall student outcomes. The students should be 

asked about how they feel the expectations and their learning outcomes. I do this by posting my last weekly dis-

cussion by asking what they feel about the course. If they had their expectations met and what suggestions they 

may have for future courses.   

 

 The growth of online teaching is inevitable and may someday surpass the face-to-face offerings. The 

success of these future students rests with the faculty who develop and teach these courses. When developing a 

course we each have our own expectations of what we want the students to learn, but we must remain mindful 

that the students may have a different set of expectations. By establishing a clear set of expectations, making 

sure potential students understand them and remaining flexible faculty can better prepare themselves to teach in 

the online community.  

 

(ed note) Many of our community and technical colleges provide specific support for learning 
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management systems that support online courses and the contacts for those support per-

sonal are generally available in the learning management system user information sites. 
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A Short History of 
Salaries 

 

Tenured Faculty Salaries 

Presidential, Chancellor Salaries 

(see details on the following pages) 
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Prepared by the SBCTC operating budget office: 

http://www.sbctc.edu/college/finance/2009-10-ft-faculty-salary-report-by-qtr.pdf 

Tenured Faculty Salaries 
Latest Available Figures 

(2009-2010) 
FACTC will update these figures in the online publication of FACTC Focus as 

they become available) 
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 For more information on administrative salaries, go to  

http://www.sbctc.ctc.edu/college/_hr_adminsalsurvey.aspx 

Presidential, Chancellor 
Salaries 
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